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Navigating Educational Choices

Abstract

Bolivia faces challenges in access to and quality of education, key aspects in the discussion
on inequality. In the nexus between inequality and education, multiple studies find that parental
beliefs shifting across social groups play a pivotal role in shaping children's skills and educational
opportunities. With this as our point of departure, our research focuses on parental preferences
within education in Samaipata, Bolivia. Concretely, we provide an answer to the following re-
search question: What are the important factors influencing parents’ choice of school for children
across various social groups in Samaipata, Bolivia? Our research takes a mixed-methods approach,
consisting of qualitative semi-structured interviews, a conjoint experiment, and participant ob-
servations. We identify and investigate five key attributes regarding parents’ choice of school
for their children. These are: education styles, subjects, monthly expenses, security, and food. Our
research revealed a high significance and relation between the attribute’s education style and
security for the parents’ choice of school. We further analysed our data by structuring our quan-
titative findings in social groups divided by gender, income, and place of origin. Combining these
findings with the attributes and Bourdieu’s concepts of capital and social field, we map the social
field of parents in Samaipata. Here, a key finding of our research was the high presence of social
capital among all social groups except for one. This indicates that social capital in the social field
of parents in Samaipata is ascribed high symbolic capital and is significant for the parents’ recog-
nition and acknowledgement. Lastly, through a drawing assignment, we find that the preferences
of the parents and the children regarding school choice differ slightly.

Keywords: Parental school choice, educational inequality, public and private education, social capi-
tal, mixed-methods research, Bolivia.

Resumen

Bolivia enfrenta desafios en el acceso y la calidad de la educacion, aspectos clave en la
discusion sobre la desigualdad. En el vinculo entre desigualdad y educacion, multiples estudios
indican que las creencias de los padres, que varian segtin los grupos socioeconémicos, desempe-
fian un papel fundamental en la formacion de las habilidades y las oportunidades educativas de los
nifios. Partiendo de esta base, nuestra investigacion se enfoca en las preferencias parentales en
materia de educacion en Samaipata, Bolivia. En concreto, se busca responder a la siguiente pre-
gunta de investigacion: ;Cudles son los factores importantes que influyen en la eleccién escolar de
los padres para sus hijos, en los distintos grupos sociales de Samaipata, Bolivia? Esta investigacion
emplea un enfoque de métodos mixtos, que consiste en entrevistas cualitativas semiestructura-
das, un experimento conjunto y observacion participante. Se identificaron cinco atributos clave
relacionados con la eleccion de escuela por parte de los padres para sus hijos: estilos educativos,
materias, gastos, seguridad y alimentacion. La investigacion reveld una alta significancia y relacion
entre el estilo educativo y la seguridad en la eleccion de escuela por parte de los padres. El analisis
estructur6 los hallazgos cuantitativos en grupos sociales divididos por género, ingresos y lugar de
origen. Combinando estos hallazgos con los atributos y los conceptos de Bourdieu sobre capitales
y campo social, se maped el campo social de los padres en Samaipata. Un hallazgo clave fue la alta
presencia de capital social en todos los grupos sociales, excepto uno. Esto indica que el capital
social en el campo social de los padres en Samaipata posee un alto capital simbdlico y es significa-
tivo para el reconocimiento y la aprobacion de los padres. Por Ultimo, a través de un experimento
de dibujo, se encontroé que las preferencias de los padres y los hijos con respecto a la eleccion de
escuela difieren ligeramente.
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Palabras claves: eleccion escolar parental, desigualdad educativa, educacioén publica y privada, ca-
pital social, investigacion de métodos mixtos, Bolivia.

Introduction

The World Bank Group (2023) declared 2023 the year of inequality, as in most crises,
the poorest countries are the most affected. In Latin America and the Caribbean, while most
countries saw a decline in poverty, Bolivia recorded an increase: between 2021 and 2023, its po-
verty rate rose from 15.2% to 16.0%. Additionally, the vulnerable population in Bolivia grew by
0.4 percentage points, while the middle class shrank by 0.7 percentage points during the same
period (World Bank Group, 2024). Inequality has many causes and effects, one of the most re-
current being education. Rising educational inequalities are documented worldwide, and studies
show parental inputs and beliefs play a key role in shaping children’s skills. These beliefs differ
across socioeconomic groups, and changing them could help reduce gaps in children’s skills and
educational inequality (List, 2021). Identifying these beliefs-both individually and within social
groups-is the first step toward change.

During the presidency of Evo Morales (2006-2019), basic education was prioritized, lea-
ding to significant progress in the fight against illiteracy and the expansion of primary education.
Indigenous peoples still have fewer opportunities to access higher education compared to their
non- Indigenous counterparts. Public expenditure on education increased substantially, rising
from 2.4% of GDP in the early 1990s to between 6.0% and 7.5% since 2006, reaching 8.9% in
2018 (Bertelsmann Stiftung, 2018).

In the thesis of Cronembold (2012), a study was conducted with children aged 7 to 9 on
the “g” factor of intelligence (Raven’s Progressive Matrices, special scale). The results indicated
a significant difference between public and private schools in Bolivia, as the scores obtained by
students in public schools were lower than those of students in private schools.

A study on school infrastructure further indicates that access to basic educational servi-
ces-such as water, electricity, and sanitation-varies considerably between public schools in rural
areas and urban schools, which are often private and better equipped (Bojanic et al., 2025). Des-
pite the government’s relatively high investment in education-representing 7.29% of the GDP
and 16.84% of total national expenditure in 2014-inequalities persist in how these resources are
distributed, with rural public schools still facing substantial deficits in infrastructure and quality
(Education Profiles, 2024).

We examine this in Samaipata, Bolivia, often called “Samai-trampa”? for its ability to cap-
tivate visitors. This is a small agricultural community with residents from diverse backgrounds,
making it an ideal field site to study factors influencing parental educational preferences across
social groups. Since parents can freely choose schools, we believe their preferences strongly sha-
pe children's educational opportunities. It is needed to answer the question: What are the impor-
tant factors influencing parents' choice of school for children across various social groups in Samai-
pata, Bolivia?

For this research, it is relevant to understand the concept of parental educational choice
and get a sense of how these choices look around the world. Shiferaw and Kenea (2024) define

1 “Samai-trampa” means “Samai-trap” and is known for being a place that captivates tourists and makes them stay longer
than planned.
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parental educational choice as “[...] a concept that allows parents to have the freedom to choose
the best educational option for their children. It recognizes that not all schools are created equal
and that different educational approaches may work better for different students” (p. 21).

According to Maddaus (1990), parental choices often prioritize children's academic per-
formance. However, research shows that low-income families focus more on logistical issues, whi-
le high-income families value educational quality (Rohde et al., 2019).

In his study of Saudi Arabia, Alsauidi (2016) found that one of the most important factors
for parental educational choice is academic performance. Further, research from the 1990s and
onwards has presented different dominant criteria for parental educational choice. Among the-
se are academic quality, school environment, security, location, cost, and children’s preferences
(Maddaus, 1990). In South Africa, research on middle-class families found security, children's
well-being, discipline, and academic curriculum to be crucial factors (Blake & Mestry, 2020).

However, universal claims on educational choices remain debated. Both Alsauidi (2016)
and Blake & Mestry (2020) emphasize that school choice depends on the unique social and cul-
tural contexts of each nation.

Thus, the parental educational choices analyzed in our research are specific to Samai-
pata’s cultural setting, though some trends may be universal. Beyond identifying key factors
influencing school choice in Samaipata, we also examine how these choices vary across social
groups, using Bourdieu’s concepts of capital and social fields.

Bourdieu

Bourdieu claims that the social world is a relational space, constituted of autonomous
social fields. Social fields are a way to understand and create sub-spaces within the global space.
Each social field responds to rules of functioning, which define the relation between the social
groups existing in the field (Hilgers & Mangez, 2014). The theory of social fields and groups
becomes a method to understand social dynamics. However, all methods require tools for obser-
vation processing. As our tool, we adopt Bourdieu’s concept of capital: “[...] accumulated labor
[...] which, when appropriated on a private, i.e., exclusive, basis by agents or groups of agents,
enables them to appropriate social energy in the form of reified or living labor” (Bourdieu, 2002,
p. 280). According to this perspective, capital extends far beyond financial wealth, and it includes
non-material assets that contribute to social status, power, and success.

Bourdieu distinguishes three forms of capital: economic, cultural, and social. Economic
capital includes financial resources like money, property, and assets. Cultural capital consists of
non-financial resources such as knowledge, education, skills, and cultural tastes. Social capital re-
fers to resources accessed through social networks, including connections, trust, and support. To
Bourdieu, everything is relational; what matters most is not the capital itself, but its relationships
(Hilgers & Mangez, 2014).

These forms of capital affect social groups differently. Bourdieu states that “Any capital,
whatever the form it assumes, exerts symbolic violence as soon as it is recognized [...] and im-
poses itself as an authority calling for recognition” (Bourdieu, 2013, p. 298). Symbolic violence
transforms capital into something more, shaping reputation and recognition (Bourdieu, 2002).
Symbolic capital reflects the value assigned to individuals or groups based on economic, cultural,
and social capital (Hilgers & Mangez, 2014).

38 APORTES N° 39 | Noviembre de 2025 | P4g. 35-51 | ISSN: 2306-8671 | DOI: 10.56992/a.v1i39.513



Ellen Sofia Jedvik / Emma Krossmann / Jacob Engstrom / Natalia Lopez Rivera /
Sofie Bank Sgrensen / Zhengjie Shen / Andrea Micaela Fries Duran

We analyze our data through capitals and their relational effects, identifying patterns in
economic, cultural, and social preferences shaped by social factors.

Methodology

Following Hastrup (2015), it conducted fieldwork to understand complex realities. Using
a mixed-methods approach, we integrated qualitative and quantitative data to enhance reliability
through triangulation (Frederiksen, 2015).

Quantitative methodology

For quantitative data, a conjoint experiment, a survey, and a drawing assignment were
conducted. The conjoint experiment tested how school attributes influenced parental choice.
Stantcheva (2023) describes it as a factorial experiment where participants choose between
hypothetical scenarios. We applied this by presenting school profiles to parents in Samaipata.

Each profile had five attributes defined by one of two possible levels, as detailed in Table 1.

Table 1
Attributes and Levels of Conjoint Experiment

Attribute Level

Education Styles 1. Learning by repetition: Teachers teach things, and students
remember them by repeating them again and again
2. Learning by doing: Students develop their own projects and
learn from the resulting experiences

Subjects 1. Main focus on traditional subjects: Math, Language,
Literature, History, etc.
2. Focus on both traditional and alternative Subjects: Math,
Ceramics, Literature, Theatre, Permaculture, etc.

Monthly expenses 1. Below 100 BOB

per child 2. Above 100 BOB

Security measures (closed 1. High

facility, facemasks, cameras, ...) 2. Low

Food 1. Breakfast five times a week

Breakfast two times a week and lunch three times a week

We created 32 hypothetical school profiles by randomizing attribute levels. Participants
selected between two profiles in three rounds, generating 352 observations from 61 participants.
We analyzed the data using Stata and collected demographic information through a brief sur-
vey, enabling subgroup analysis. To address external validity concerns in conjoint experiments
(Stantcheva, 2023), we supplemented statistical results with interviews comparing findings to
real experiences.

Additionally, we conducted a visual content analysis of 92 children's drawings (first to
sixth grade) to assess school preferences, following Rose (2010) for objective interpretation.
This method allowed us to compare parental choices with children's perspectives, uncovering
additional factors in school selection. The categorization and coding process provided deeper
insights into the educational preferences of parents and children in Samaipata.
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Ethics

Acknowledging positionality is crucial. As most of the researchers were foreigners, there
were limitations such as potential biases or misunderstandings when collecting information. Also,
some participants misjudged the purpose of our research. This was particularly notable when
we conducted the drawing assignment, where some children thought that we would implement
what they drew. It was made clear to participants that the project had no financial support from
the city and was solely for academic purposes. Additionally, potential biases were considered in
the results analysis section. Another concern was whether our perceived influence biased respon-
ses, as participants might have expected positive changes.

Additionally, some respondents struggled with literacy in the conjoint experiment, ma-
king comprehension difficult. Future research should offer alternative presentation methods for
inclusivity. These ethical concerns were considered in our report, as they could impact findings.

Results

The next section combines and analyzes qualitative and quantitative results, structured
around the five attributes from our conjoint experiment. By merging the statistical preferences
for each factor (see Graph 1) with qualitative insights, we seek to identify the factors influencing
parental educational choice in Samaipata.

Figure 1
Overall results of the conjoint experiment?
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2 Due to the small number of observations, we use 90% confidence intervals.
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Educational Style

Previous studies by Maddaus (1990) and Alsauidi (2016) highlight academic quality and
educational style as crucial for parents, which was evident in the research in Samaipata, leading
us to include educational style in our experiment. Public schools used a teacher-led approach with
participation through note-taking and reading, while private schools focused on multiple intelli-
gences and project-based learning, such as the food project at Wawitas Creando.

The experiment showed that parents are 17.67 percentage points (pp) more likely to
choose a school with a "learning by doing" style over "learning by repetition", with significance
at the 1% level. This preference could be due to the perceived authoritarian nature of repetition,
as reflected in critiques of public schools. Initially, we thought public-school parents would prefer
repetition, but our observations and results showed that the reality of public schools was more
participatory, which could explain the preference for "learning by doing".

Overall, both quantitative and qualitative findings show that educational style is an im-
portant factor in parental school choice in Samaipata.

Subjects

We examined parental preferences for subjects, as academic quality is a key factor in
school choice (Maddaus, 1990). Schools in Samaipata offer either only traditional subjects (math,
languages, history) or both traditional and alternative subjects (permaculture, theatre, ceramics).
Public schools provide only traditional subjects, while private schools offer both, making this an
important attribute in our experiment.

Our findings show that parents are 3.09 pp less likely to choose a school offering both
traditional and alternative subjects over one with only traditional subjects. This reflects the ac-
tual enrollment patterns in Samaipata, where more children attend schools with only traditional
subjects. Many parents seemed skeptical of alternative subjects, viewing them as unfamiliar and
unproven, whereas traditional subjects are seen as reliable. However, some parents, especially
those in private schools, valued alternative subjects for fostering creativity and motivation, as one
mother noted about her child’s enthusiasm for permaculture.

While subjects influence school choice in Samaipata, this factor is less significant than
educational style. The weaker quantitative result can be explained by qualitative findings, where
a smaller group of parents viewed alternative subjects as beneficial.

Monthly Expenses

In Samaipata, public schools are free but require a small monthly fee of under 100 BOB,
while private schools charge over 100 BOB. This difference led us to include monthly expenses in
our experiment.

Our results show parents are only 0.27 pp less likely to choose a school with fees above

100 BOB. Some prefer cheaper schools to avoid unnecessary costs, while others associate higher
fees with better education. This near-indifference reflects opposing perspectives.
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Field research revealed that schools adjust fees to support families. Juan de la Cruz char-
ges 25 BOB per child but caps fees at 50 BOB for larger families. Private schools also offer financial
flexibility. Flor de Montafa allows reduced fees in exchange for maintenance work.

Overall, while cost influences school choice, its impact is smaller than expected, likely due
to schools’ financial adaptability.

Security

Our findings show that parents are 18.11 pp more likely to choose a school with high
security measures (e.g., cameras, fences) over one with low security. However, perspectives on
security differ between public and private schools. Public schools view security positively, imple-
menting enclosures, cameras, and COVID-19 regulations. In contrast, private schools associate
security with a loss of freedom, leading to fewer safety measures. For instance, some private
school staff and parents criticized face masks, questioning their impact on children's social inte-
ractions.

The results suggest that most respondents, with children in public schools, favor high
security, though some opposed strict measures. Overall, security influences school choice in Sa-
maipata, with public school parents preferring high security and private school parents favoring
fewer restrictions.

Food

Previous research (Maddaus, 1990) shows that educational choices depend on societal
context. In Samaipata, food is a key factor, unlike in most studies. Our field research found that
only two of five schools provide food, with parents paying a fee. The public primary school Juan de
la Cruz offers breakfast three times and lunch twice a week, emphasizing its necessity for some
students. Other schools either provide no food or have long lunch breaks.

To explore this, we included food as an attribute in our experiment, comparing schools
offering only breakfast versus a mix of breakfast and lunch. Parents were 2.89 pp more likely to
choose mixed food options, though results lacked significance. Discussions revealed mixed opi-
nions, with some seeing lunch as essential, while others preferred children to eat at home. Many
also noted that their children preferred breakfast.

Although our quantitative results are weak, qualitative data suggest that food influences
school choices in Samaipata.

Social Group analysis

Earlier studies from Alsauidi (2016) and Blake & Mestry (2020) emphasize that educa-
tional choices are influenced by the unique contexts of social settings. In this section, we aim to
uncover distinctions among social groups and analyse the presence of Bourdieu's three forms of
capital within these groups. The analysis is segmented into three subsections based on gender,
income, and origin, concluding with a depiction of the social field of parents in Samaipata in terms
of cultural, social, and economic capitals (Graph 5).
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Groups based on Gender

Our first social groups are based on gender (65% women, 35% men), which may affect
representativeness. However, key differences emerge in education style, security, and food pre-
ferences.

Figure 2
Results of the conjoint experiment for social groups of gender?
Men Women
Learning Style
Repitition . .
By doing L | -
| |
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Traditional o‘ ‘q
Traditional and Alternative —_— —_—
| |
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>100 BOB S D— — e
| |
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Low 9‘ q‘.
| |
Food | |
S5xBreakfast . '
2xBreakfast and 3xLunch _—— _—
-2 0 2 4 -2 0 2 4

Estimated AMCEs

Our quantitative findings show that women strongly prefer the learning-by-doing
approach, while men appear indifferent. The result for women is statistically significant at the 1%
level, whereas for men, it is insignificant.

In food preferences, women are 1.88 pp less likely to choose schools offering both meals,
while men are 12.82 pp more likely.

Groups based on Income

Our second group category is based on income with low-, medium-, and high-income
groups. Out of the 352 observations, 116 are based on answers of respondents with low income,
188 on answers of respondents with middle income, and 48 on answers of respondents with high
income. Here, the attribute of monthly expenses is particularly interesting to analyse (Graph 3)

3 Due to the small number of observations, we use 90% confidence intervals.
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Figure 3
Results of the conjoint experiment for social groups of income levels*
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Regarding monthly expenses, income groups show distinct preferences: low- and high-in-
come families favor schools costing under 100 BOB, while middle-income families prefer those
above 100 BOB. This aligns with the arguments in Section 5.3. Low- and high-income groups
prioritize cost-effectiveness, avoiding unnecessary premiums for similar education, whereas the
middle-income group associates higher costs with better quality.

Those willing to pay over 100 BOB may be exchanging economic capital for cultural ca-
pital, investing in perceived educational quality. Another explanation lies in symbolic capital: hi-
gher tuition can signal wealth and reflect a desire for social recognition. Middle-income families
may use economic capital to enhance their status, while high-income families, already possessing
symbolic capital, do not need such investment. Low-income families, lacking sufficient economic
capital, cannot afford the more expensive school.

Groups based on Place of Origin

Our final social group category is based on place of origin, divided into parents from
Samaipata, from Bolivia (excluding Samaipata), and from outside Bolivia. Among 352 responses,
186 are from Samaipata, 142 from other parts of Bolivia, and 18 from outside the country. As in
previous sections, this imbalance may limit comparability, but notable differences still emerge,
particularly in educational style, monthly expenses, subjects, and security (Graph 4).

4 Due to the small number of observations, we use 90% confidence intervals.
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Figure 4
Results of the conjoint experiment for social groups of origin®
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Across all subgroups, parents prefer learning by doing, with the strongest preference
among Samaipata parents, who are 26.67 pp more likely to choose it over repetition. This sug-
gests that cultural capital shapes their educational preferences.

Regarding expenses, parents from outside Samaipata are more likely to pay more for edu-
cation. Most children in public schools are from Samaipata or nearby, while private schools mainly
enroll children from families abroad. This suggests that non-local parents prioritize cultural capi-
tal, while Samaipata parents also consider economic capital (cf. Section 6.2).

Subject preferences also differ. Samaipata parents are 8.45 pp less likely to choose schools
offering both traditional and alternative subjects, while parents of the rest of Bolivia show little
preference. In contrast, parents from outside Bolivia are 46.2 pp more likely to favor such schools,
reflecting social capital, as they tend to follow their social group’s educational choices, reinforcing
symbolic capital and school separation.

Security preferences vary as well. Samaipata and Bolivian parents prefer high-security
schools, whereas parents from outside Bolivia, who mostly choose private schools, are less likely
to do so, as they see strict security as limiting children's development.

Despite small differences, parents from outside Bolivia often diverge from local parents,
likely due to differing cultural capital. While Samaipata’s unique setting may create shared values
among residents, quantitative findings suggest cultural differences still influence school prefe-
rences.

5 Due to the small number of observations, we use 90% confidence intervals.
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Section Summary
Graph 5is a cross-field representation of our identified social groups within the social field.

Figure 5
Cross-field representation of the social field®

A Economic Capital
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2.Women

Economic Capital
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The graph shows that men in Samaipata attain a relatively low social and cultural capital,
while they have a high economic capital. However, women in Samaipata attain a higher social ca-
pital than men, while they have a medium cultural capital and economic capital. Looking at places
of origin, parents from Samaipata (3) tend to have a lower economic capital, while they obtain a
high social and cultural capital. This is similar to parents from Bolivia (4), although these parents
have a medium-level cultural capital. Lastly, parents from outside Bolivia (5) have high economic,
social, and cultural capital.

Children’s aspirations

The final survey question addressed parents’ aspirations for their children, with most
choosing continued education (75.4%) or other (14.7%). Among the latter, 66.6% emphasized
allowing children to define their own goals. This highlights both the value Samaipata parents place
on education and their respect for children's autonomy. While it’s unclear if aspirations influence
school choices or vice versa, this finding led us to include children's perspectives through a drawing
assignment.

Analysing the attributes depicted in the drawings, we found five more recurring attribu-
tes representing the children’s wishes in addition to the attributes valued by parents. The results
of the drawing assignment can be seen below.

6 Representation of the relations between the three types of capital of the identified social groups. X-asis: cultural capital
low to high. Y-axis: economic capital low to high. S-/+: Social capital low/high
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Figure 5
Results of attributes from drawing assignment

Attribute Food Security Education Subjects Monthly Natural Facilities Relation Performance Transportation
style expense  environment

Totalamount 2 0 9 5 0 25 76 29 1 1

Figure 6

Distribution of attributes from drawing assignment

Performance: 1%

Transportation: 1% Food: 1%
Subjects: 3%

Education style: 6%

Monthly expenses: 0%
Security: 0%

Natural
environment: 17%

Relation: 20%

Facilities: 51%

Based on this data, children show far less interest in food, security, monthly expenses,
education style, and subjects than parents do when it comes to their ideal schools. Instead, phy-
sical context, such as facilities and natural environment, becomes the most essential attribute.
Relations are another essential attribute for children, which we did not identify as important for
parents. However, through our social group analysis, we identified social capital as prominent for
all social groups except for one. The children’s emphasis on relations further supports this and so-
lidifies social capital in the social field of Samaipata as highly dominant and symbolic.

Taken together, although we see some similarities between the children’s and parents’
prioritization of attributes, the differences are more prominent. Thus, we conclude that the as-
pirations of the children are not an important factor influencing parental educational choice in
Samaipata.

Discussion

The findings of this research align partially with existing literature on parental educational
choice while revealing contextual specificities unique to Samaipata. Maddaus (1990) and Alsauidi
(2016) emphasized that academic performance and educational quality are central to parents’
school choices. Consistent with these studies, our results show that educational style-particularly
learning by doing-was the most influential factor among Samaipata parents. However, unlike pre-
vious research where parents valued academic rigor as a sign of quality, in Samaipata, the preferen-
ce for participatory methods seems to stem from parents’ perception that these approaches foster
social interaction and personal development, aspects highly valued in the community.
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Similarly, the strong significance of security as a determining factor in our conjoint experi-
ment resonates with Blake and Mestry’s (2020) study in South Africa, where safety and discipline
were decisive for middle-class families. In Samaipata, security holds symbolic value across social
groups, especially among public-school parents, who perceive physical protection and order as
indicators of institutional quality.

Contrary to Cronembold’s (2012) findings, which reported lower cognitive performance
in students from public schools compared to private ones, our results suggest that parents’ prefe-
rences are not solely driven by perceived academic outcomes. While families recognize differences
in infrastructure and resources between public and private institutions (Bojanic et al., 2025), many
still prioritize relational, cultural, and emotional factors, particularly the sense of community and
trust that public schools provide.

Regarding economic factors, monthly expenses had a limited influence on parental deci-
sions, contrasting with international literature (Rohde et al., 2019; Alsauidi, 2016 ), which highli-
ghts cost as a major determinant. This divergence can be explained by Samaipata’s local practices
of financial flexibility-such as fee reductions or voluntary work-which mitigate the role of econo-
mic capital in educational choice.

The results also reinforce Bourdieu's (2002; 2013) theoretical framework: social and cul-
tural capital were more decisive than economic capital in shaping school preferences. The high
symbolic value attributed to social networks-manifested through collective activities like mingas
and parental cooperation-suggests that education functions as a space for reinforcing social re-
cognition rather than merely pursuing economic advancement. The prominence of women'’s social
capital supports this view, indicating that parental decisions are embedded in local social dynamics
where relationships and community trust play a central role.

Finally, while Shiferaw and Kenea (2024) argued that school choice reflects universal pa-
rental concerns about fit and quality, our findings confirm Blake and Mestry’s (2020) and Alsauidi’s
(2016) position that cultural context significantly shapes educational preferences. In Samaipata,
education is not only a means of mobility but also of belonging—a way to reproduce and negotiate
symbolic capital within a tight-knit social field.

Conclusion

Bourdieu’s concept of social capital provides a useful lens for understanding these findings,
as it refers to resources gained through social networks, trust, and community support (Bourdieu,
2013). The fieldwork revealed the strong role of social connections in both public and private
schools, seen in activities like mingas (parent-teacher gatherings) and collective decision-making
on schoolbooks. Women's stronger social capital within these communities may explain their more
unified preference for educational styles, whereas men, with weaker social ties, show more varied
opinions, leading to less significant results. Analyzing these results through Bourdieu’s lens highli-
ghts how social capital contributes to status, power, and success (Bourdieu, 2013). If women in
school communities possess more social capital than men, they may value their children develo-
ping strong social skills. Education becomes a means not only to accumulate cultural and economic
capital but also to enhance social capital. This may explain their preference for learning-by-doing
approaches, which foster social skill development.

Regarding security, both genders prefer high-security schools, with women showing a
slightly stronger inclination. From a cultural capital perspective, cultural capital shaped by upbrin-
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ging and education may explain this (Bourdieu, 2013). Women, often socialized to take more pre-
cautions, might project these concerns onto school choices. Men, having different cultural capital,
may not prioritize security to the same extent.

Applying Bourdieu, men prioritize economic capital, favoring school meals for financial
benefits. While this was expected for both genders, the trend is stronger in men. Women balance
cultural and economic capital, preferring schools serving only breakfast as it aligns with their care-
giving role, while also recognizing that providing lunch themselves is costlier. Men's lower involve-
ment in caregiving explains their stronger preference for lunch-providing schools.

This research set out to investigate which factors influence parental educational choice in
Samaipata, Bolivia. We also examined how these factors vary in importance across social groups.
By employing a mixed-methods approach, we gathered qualitative and quantitative data through
interviews, participant observations, a conjoint experiment, and drawings made by children.

First, we found that parents are more likely to choose a school offering learning by doing
rather than learning by repetition. Secondly, we found that parents prefer high over low securi-
ty. Even though education style and security are the most important factors, food, subjects, and
monthly expenses were also relevant, but to a lesser extent. This correlates with previous research
stating that parents prioritize both education style (quality of instruction) and security over other
attributes.

When distinguishing between gender (including men and women), income levels (inclu-
ding high, medium, and low-income earners), and place of origin (including parents from Samai-
pata, Bolivia, and outside Bolivia), we found that factors differed in prominence between social
groups.

Applying Bourdieu’s concepts of capital and social field in the analysis of these groups, we
discovered how economic, social, and cultural dynamics influence parental educational choices.
By mapping the social fields of parents in Samaipata, we observed a high presence of social capital
among all social groups except men. This indicates that social capital in the parental social field of
Samaipata holds high symbolic capital and is significant for parental recognition and acknowledg-
ment.

Lastly, we also considered children’s preferences regarding educational choices. While
some similarities emerged between children’s and parents’ prioritization of attributes, differences
were more prominent. Thus, children’s aspirations are not a significant factor influencing parental
educational choices in Samaipata.

This research is strongly rooted in its contextual setting, making it difficult to generalize
the findings to a universal population. Rather than applying these findings to other contexts, futu-

re research should focus on replicating similar studies in different settings.
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